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Editorial

One of the themes emerging for me from this issue 
of Inclusion Now is transitions. I’ve found from 
talking to parents, teachers and young people that 
many people experience difficulties with transitions. 
You get everything working - more or less - and then 
it’s all change again. The Head of Emersons Green 
Primary School alludes to this in our first article 
(p3) when he talks about his disappointment that 
many children in his school don’t manage to go on 
to a mainstream secondary place, and Catherine 
McLeod talks about the issues of moving both into 
and out of early years settings (p16). 

I recently found myself explaining the forces that 
lead to children and young people leaving the 
mainstream as “it’s more about the school’s failure 
to deal with the child than it is about the child’s 
failure to deal with the school” and there’s ample 
evidence for this in the Lenehan review’s findings, 
discussed on page 15. And on page 8 our CEO, 
Tara Flood, rounds up more voices from around 
the education sector, including higher and further 
education, about some of the forces acting against 
inclusion.

Whether in the UK, in Ukraine or Malaysia (p12), 
Disabled children and young people shouldn’t 
just be expected to go somewhere else when the 
system doesn’t meet their needs.

So it’s good to see a commitment to inclusion from 
up and coming politicians like Marsha de Cordova 
(p10), and from teachers and staff like those at 
Emersons Green. Such examples demonstrate that 
inclusion works, and that it can happen.

Jess Cahill

School visit

Emersons Green Primary School in South 
Gloucestershire was purpose built in 2000 

to include disabled young people, and perhaps 
this is the main factor in the development of 
its inclusive approach. It seems significant that 
because no disability-designated, separate 
learning areas were set up at the school when it 
opened, no disabled pupils are required to go to 
them today. 
Although originally designed to accommodate 
physically and visually impaired students, it is 
evident that a broader range of impairment groups 
are now attending. Built for around 210 children but 
now with 270 attending, there is plenty of natural 
light and there are window blinds, contrasting 
colours, Braille signs and acoustic panels to mute 
noise for students who are neurodiverse (autistic) 
or have a hearing impairment. There are 53 
children on the SEN/EHC register of whom 20 have 
Statements/EHC plans, and 12 are Resource Base 
pupils. 

Inclusion is seen as a civil and human rights issue 
at Emersons Green; the school tries to embed an 
inclusive ethos through everyday relationships 
and by example as well as through 
assemblies and other organised 
activities. School outings and 
residential visits are carefully 
researched to ensure everyone can 
take part. The school’s British Values 
statement includes the following: 
“The pupils know and understand 
that it is expected and imperative that respect is 
shown to everyone, whatever differences we may 
have, and to everything however big or small.” 

We visited the school for some hours during the 
middle of the day. We joined the children at work 
and play, and spoke with staff and pupils. We 
were welcomed by the school receptionist who 
introduced us to Head Teacher Karl Hemmings. He 
had previously been a teacher at the school, left 
for a while and then returned in 2016 to become 
Head. Karl showed us round the school during the 

student session. The school is easy to get around 
because it is on one level, doors are invariably open, 
and hoists, power chairs and other impairment 
related equipment are readily available. Facilities 
are available for physiotherapy and bathrooms are 
accessible.

Karl shared his frustrations with reduced SEN 
funding, having to cut teaching assistance hours, 
and having to argue with the local authority about 
the need for lunch break supervisors, currently 27 
in total. As we were observing one of the classes, 
Karl explained the buddy system which operates in 

the school, and how friendships are 
as easily made through personal 
interest in a football team as in 
anything else. As Karl pointed out, 
“Well we do have a City/Rovers 
thing going on in this school,” and 
commented:

“What we find is that pupils are 
buddies because they’re their friends. They don’t 
see them as disabled because that’s all they’ve 
ever known in their class, what they’ve only known, 
disabled or not.”

Cohorts of children had been and were learning and 
growing up together. During this teaching session 
we were introduced to a Blind student who was 
practicing his Braille skills on a Braille typewriter. 
As we talked to him it was clear that this student 
was pleased with the progress he was making. 
Another student stopped us in the corridor and 

Emersons Green School visit

“We’re trying to create 
ripples of change, 

socially. … It’s the same 
experience for everyone, 

as much as possible.”

http://allfie.org.uk/pages/inclusion-now.html
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School visit

began signing in Makaton to us, asking how many 
children and siblings we had.

This was a busy school with multiple organised 
learning activities simultaneously taking place 
in classrooms, students being assisted with TAs, 
buddies assisting students, and students using 
assistive devices. School space is used flexibly, 
including for occasional therapy or one-to-one 
teaching outside the classrooms. The so-called 
Resource Base in the school is not an actual 
place or unit but refers to funding arrangements 
associated with the teaching/learning support of 
the students (Braille, signing, readers, wheelchairs, 
physio-equipment, assistive technology, etc.). In a 
sense the Resource Base is everywhere. 

As our conversations delved deeper Karl talked 
about the frustrations of the students once they 
were to leave Emersons Green. There was a sense 
of unfairness about the students’ experiences of 
progression and Karl had this to 
say about their determination to 
be part of mainstream education:

“There is no secondary school out 
there that provides the model we 
provide, that’s no disrespect to 
them, it just doesn’t exist. … So, 
a high proportion of them just go 
to a special school … I want them to be not angry 
that’s not the right word but I want this young lady, 
and this young lady, and that young man to say ‘I 
deserve the same as everyone else because what 
my school has taught me is that I should expect 
that’, and they should have a voice … true pupil 
voice. I do feel that at the systemic level, at the 
local authority level, it never really comes across.”

Moving on to another class, we were introduced to 
Matt who was working with a Year 2 class, in which 
there was a team of teaching assistants (TAs). 
It is not unusual to see three or more adults in a 
classroom at Emersons Green including two TAs - 
one might be assigned to support generally in the 
class while another gives more focused attention to 
a pupil. One of the students was using a magnifier 

which enabled him to access 
visual materials and comments 
on the class board without feeling 
excluded from spontaneous 
learning opportunities. For this 
learner this piece of equipment 
was “life-changing”.

Matt shared his experience of 
having worked at the school for sixteen years 
and commented on how the school was built for 
inclusion. He made a point of mentioning the use 
of technology and assistive devices in supporting 
the diverse range of students within the classroom, 
and said: 

“What we don’t want is anything holding him back, 
and this bit of kit makes learning easier, and that 
they can access the curriculum. … From the very 
beginning the philosophy has always been about 
inclusion, it is about children working together… 
and that the children are in the classroom as much 
as possible. Some instances they are not but most 
of the time they are in here.”

It is now almost lunchtime and we meet a student 
having a one-to-one with a teacher specialising in 
Braille. This student had previously been working 
on his maths, English and touch-typing, and was 

“I want this young lady 
and that young man to say 

‘I deserve the same as 
everyone else because what 
my school has taught me is 
that I should expect that’”

Right to left: Belinda, Navin and Karl

looking forward to leaving early due to his brother’s 
birthday. Learning Braille is hard work and they 
made a point of saying that he does lots of fun 
things at the weekend and doesn’t take his Brailler 
home, although he does have a smart Brailler.

We finished conversations and made our way to the 
school playground, where Karl remarked:

“We’re trying to create ripples of change, socially. 
… It’s the same experience for everyone, as much 
as possible.”

The school playground was a buzz of activity. One 
pupil, Alice, who had recently started at the school, 
recalled that there were no disabled students in 
her previous school, and said:

“When I came here it was a very unique school. 
It’s really good … we always help everybody no 
matter if they have a disability. We treat everyone 
the same.”

Sadly, Alice’s comment reflects the wider reality 
that inclusive education is still a long way from 
becoming the norm everywhere and the struggle to 
realise the human right to inclusion for every child 
and young person is still very much ongoing.

For me (Belinda) the playground was the main area 
where the school’s inclusive ethos came alive in 
a personal way. Young people’s movement inside 
the school building itself is not overly restricted or 
ordered and this was also the case outside in the 
playground. Young people freely engaged - or not - 
in energetic games and other active recreation as 
they wished. Despite the energy, the playground felt 
calm and pupils used the space with awareness, 
avoiding getting in each other’s way. Walking slowly, 
as I do, I felt a great deal safer in the playground than 
when negotiating a main London railway station for 

the journey to the school. It was reassuring to find 
a wooden chair and other seats in the playground 
where pupils (or myself) could rest or take time out. 
The high-backed chair was appropriately engraved 
and dedicated to the founding head teacher of 
Emersons Green, Mrs Jan Isaac, and her pivotal 
contribution to inclusion at the school.

The general atmosphere at Emersons Green is of 
busy organised informality. We saw a community 
at ease with itself - friendly and yet purposeful, 
focused whilst appearing chaotic in its day-to-day 
happenings. Challenged, engaged, respectful, 
confident and aware were other words which came 
to mind as we observed pupils at their lessons. 
Importantly this learning was being achieved 
without segregating any pupil. Flexible approaches 
to the curriculum, buddy systems, teaching, and 
pupil groupings within classrooms, as well as 
appropriate assistive technology and devices 
enabled pupils to learn together. 

At Emersons Green support is based on access and 
participation - not separation – and on a can-do 
attitude that prioritises changing and developing 
practice as necessary and making individual 
adaptations and accommodations in order to find 
ways to include all. As Karl confidently stated: 
“Anybody can do it”, and added “We want to make 
learning work for everybody”.

School visit

Belinda Shaw & Navin Kikabhai
We’d like to say a very big thank you to everyone at 
the school who made our visit so enjoyable and to the 
various students who stopped us in our tracks and 
openly shared their thoughts with such honesty.
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Young person’s voice

I am a young person with autism; my autism is a 
part of me but it does not define me. I know what it 
is like to have labels put on me.

Like 

 “the naughty child”

“attention seeker”

“the disruptive one”

 People label us because they do not know how to 
react or what to say. It is not right; it makes people 
feel upset and ashamed to have those labels put 
on them.

But that is not the case. If people took a little bit 
of time to get to know me, they would realise that 
when I get the support I need and when people treat 
me with dignity, I am really a caring person. I would 
learn much quicker if people just took a little while 
to realise that I want to try hard and be successful 
in life, but I need some help to accomplish the goals 
that I set myself.

Not having the right support throughout education 
can give children and young people the labels of 
‘the attention seeker’ or ‘the naughty child’ because 
they will not be able to excel in learning and get 
bored so they will try and get the attention of the 
teacher for the teacher to help them to understand 
what they need to do. 

Some children and young people need to play with 
fidget toys (like fidget spinners or fidget cubes) in 
order to be able to concentrate for long periods of 
time. Also some children and young people need 
to be able to walk around because they can’t sit 
still for a long time: this can cause disruption in 
the classroom and be seen as the person just 
walking out of the situation when they are really 
self-regulating.

I feel that having the resources around me like 
fidget spinners, fidget cubes, blue tak and paper 
and coloured pencils can keep me focussed on 
the task that I need to do because if I am doing 
something with my hands I can concentrate better.

autism and labelling

Don’t put the labels 
like “the naughty 
child”, “the disruptive 
one” or “attention 
seeker” on all children 
with autism or any 
other disability or 
impairment because 
we are not all the 
same; we are all 
unique and our own 
person.

Everyone is their own 
individual person so 
they should be treated as an individual. Life is about 
doing your best and if one person can accomplish 
more than another then don’t try and put them 
down because of that. Try to help us to succeed 
in what we are doing by encouraging us to try our 
best and telling us what we are doing well and not 
always what we are doing wrong or need improving. 

Instead of labelling children and young people with 
autism try to understand that they have their own 
individual needs.

Just because a child or a young person does not 
have the diagnosis of autism or ADHD does not 
mean that they don’t have autism or ADHD it may 
just mean that they are good at hiding their issues 
and it has not been recognised.

I think that adults need to be trained in disability 
awareness and not just physical disabilities but 
hidden disabilities like autism, ADHD and dyslexia 
so that they can understand children and young 
people.

I think that schools and other environments should 
be more autism friendly because it will allow people 
with autism to access more environments in the 
community without getting stressed or anxious 
which could lead to challenging behaviours which 
could be hard to manage in a community space.

Alisha Adams

Label 
jars not 
people

Notices

ALLFIE’s recently produced toolkit, “Knowledge is Power” is 
designed for use by Disabled People’s Organisations with 

Disabled young people, and has session plans for understanding 
identity, developing skills & building confidence.
It is a chance to step into the future and educate Disabled young 
people about the power they have and their rights!

You can find the toolkit on our website: http://bit.ly/2rKf9g9

young people and DPOs

You may remember Eastlea Community School 
from Inclusion Now 45. A new 20 minute 

film about inclusion work at Eastlea has been 
produced by Richard Rieser of World of Inclusion 
together with the school. Directed and edited by 
Becky Bell it is an excellent contribution to the 
argument for more inclusive practice. With the 
voice of managers, teachers, teaching assistants 
and young people it is a powerful testament to 
what can be achieved when a school has a long 
term commitment to inclusive education. The film 
has recently had subtitles added.

Video: lessons from eastlea

Nottingham Community Circles

www.inclusive-solutions.com

Available at www.worldofinclusion.com/eastlea/ and on Youtube http://bit.ly/2nqzNfY

Training: 

person-centred planning

Inclusive Solutions are now offering training 
aimed at developing Person Centred Planning for 

staff of Local Authority or Multi Academy Trusts.
Person Centred Planning is a way of expressing a set 
of inclusive values through a unique range of tools 
and techniques. The Children and Families Act and 
guidance require participation of children, young 
people and their parents/carers in decision making 
at both individual and strategic levels. The use of 
Person Centred Approaches provides the opportunity 
to fulfil those principles. 

To find out more visit http://bit.ly/2CfU7FT

http://bit.ly/2rKf9g9
www.inclusive-solutions.com
http://bit.ly/2nqzNfY
https://www.youtube.com/watch?v=OiL3rrMcB_Q
http://worldofinclusion.com/eastlea/
http://bit.ly/2nqzNfY
http://bit.ly/2CfU7FT
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Opinion

the assault on inclusion

In November ALLFIE and the National Education 
Union co-hosted an inclusive education workshop at 
the National Disabled People’s Summit, organised 
by DPAC, ROFA and the TUC.

We based the discussion on the recent UNCRPD 
Concluding Observations document and in particular 
the recommendations for implementation of Article 
24: the Right to Inclusive Education.

Because we got such rich information from the 
workshop participants we decided to include a 
snapshot of what people said in this edition of 
Inclusion Now. This is the first of two articles: this 
article sets out many of the concerns that Disabled 
people in education and/or working in education 
have about the implementation of Article 24 and 
the development of education that is inclusive. In 
the second article (Summer 2018) we will consider 
the way forward.

Participants talked about all 
levels of the education system, 
but with a particular focus on 
higher education. Florence 
Oulds is a Disabled student at 
Cambridge University, who set 
up the CUSU Disabled Students’ 

Campaign seven years ago. Florence told us:

“As an organiser in Higher Education, I believe 
that a large issue we’re facing is a lack of allyship 
from non-disabled staff and students who don’t 
understand how important their voices and 
actions are in support of Disability liberation, but 
also a huge lack of institutional funding. Disabled 
students don’t feel like they deserve HE, and then 
when they get here this is confirmed by a lack of 
support, which often leads to distress and isolation 
and ultimately Disabled students dropping out and 
abandoning their studies.”

Nicola Martin, Professor and Head of Research, 
Higher Degrees and Student Experience at London 
South Bank University, Education Division told us 
that the 2014 Children & Families Act has a lot to 
answer for in the worsening situation for Disabled 

students in higher education:

“The Children & Families Act 
2014 did prospective Disabled 
university students a disservice 
by failing to acknowledge 
higher education as a viable 
progression route. Further 
education, employment and apprenticeships were 
flagged but no mention of university. We must also 
keep a very close eye on how the changes to DSA 
[Disabled Students’ Allowance] are impacting on 
Disabled students and their access to university. We 
need to work together across education from early 
years to post school, including Higher Education.”

NADP, the professional association for Disability 
and inclusivity practitioners in 
further and higher education, 
was represented at the 
workshop by Operations 
Manager Lynn Wilson. Lynn 
gave her personal perspective 
on how and why inclusive 
education is being held back:

“Firstly management tend to view inclusive 
education as a money-saving opportunity. If they 
invest in a one-size-fits-all solution then they do 
not need to make costly adjustments such as 
employing SENCOs/Disability Advisers and using 
individual support workers.

“Secondly ‘inclusivity’ has become the current buzz-
word. This means that many people from diverse 
areas are discussing approaches to inclusivity. 
Senior management are given guidelines and 
draft policy documents from equalities officers, 
widening participation officers and disability 
advisers. A lot of this information is conflicting and 
pulling together one concerted policy is complex. 
The best work is being done when there is a senior 
management champion to oversee and force 
through the changes needed. Many universities, 
for example, are leaving the forcing through to a 
disability manager who is not high enough on the 
food chain to have much effect.

Opinion

“Thirdly the role of the SENCO or Disability Adviser 
needs to change. They will, of course, be needed 
for advising on complex disability issues but 
they also need retraining in order to support the 
development of an inclusive practice and advise 
other staff members on how to build an inclusive 
curriculum and assessment process.

The summit was held at the 
National Education Union’s 
office in London, and Mandy 
Hudson who represents 
Disabled teachers on the 
union’s national executive 
shared her thoughts:

“I think teachers do want to include all pupils but feel 
overwhelmed and stressed by a heavy workload, an 
ever changing curriculum and punitive inspection 
system. We know that including all pupils doesn’t 
equate to a problem. The problem comes due to 
schools not having the resources to provide a high 
quality education. With the right attitude, schools 
can include all pupils but unfortunately, the current 
political situation means that more segregation is 
taking place.

“We do need an investment in disability equality 
training within initial teacher training (ITT). However, 
with the increasing fragmentation of ITT into school 
level training, without a change of approach such 
training will not happen.” 

Roddy Slorach, Senior Disability Advisor at Imperial 
College London and author of 
“A Very Capitalist Condition 
- A History and Politics of 
Disability”, was at the workshop 
and talked about the neoliberal 
ideology driving the attack on 
inclusive education.

“Successive governments have undermined the 
principle of education as a right for everyone and 
turned it into a privilege for those who can afford 
it. The government argues that universities need to 
make teaching and learning accessible to all, and 
shoulder the cost of reasonable adjustments for 
disabled students. It’s true that the more accessible 
teaching and learning is, the less reasonable 

adjustments are needed. But the most successful 
universities - who can charge the highest fees - 
are most likely to become more inclusive, while 
universities with less profit to invest in redesigning 
courses and curricula risk losing students as well 
as government funding. Take one example. Some 
of the wealthiest universities now video record 
most lectures, posting recordings on the electronic 
learning environment immediately afterwards so 
students can use them as a revision tool. Every 
student gains from the increased accessibility, 
although those with specific learning difficulties 
are the most obvious beneficiaries.”

Lastly Sarifa Patel, a Disabled 
person and parent of a Disabled 
young person, sums up the 
broader intersectional barriers 
that many parents face. Sarifa is 
also the Vice Chair of ALLFIE. 

“I work with parents of Disabled children and young 
people, many from the BAMER community. It does 
feel like things are going backwards and we need to 
campaign to make sure it is at the top of the agenda 
for all the political parties. Parents and our children 
and young people are having their basic human 
rights denied and racism and disablism is forcing 
our children and young people out of mainstream 
education and away from our communities. This is 
having a massive detrimental effect on the learning 
and well-being of our children. We need to hold the 
government to account.”

This is just a snapshot. Workshop participants also 
talked about the growth and speed of academisation, 
the narrowing of the curriculum, inflexibility of 
testing and assessment and the worrying rise in 
the numbers of Disabled pupils being excluded 
from school or shifted into segregated education 
and alternative provision.

The second article in this series will take into 
account much of what people have told us of the 
current barriers to inclusive education, and will 
begin to map out what changes to law, policy and 
practice a transitional framework should include.

Tara Flood
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Politics

In summer 2017 Marsha de Cordova was elected 
to Parliament: overturning a large Conservative 
majority to become Labour’s new MP for Battersea, 
South London. She’s already shown herself a 
powerful advocate for disability rights and last 
October was appointed Shadow Minister for 
Disabled People.

I began by recalling Marsha’s maiden speech to 
Parliament in which she expressed her opinion that 
she’d never have been elected an MP if it hadn’t 
been for her mother, who’d “fought tooth and nail” 
to keep her in mainstream education.

“What happened to you at school?”

“At my primary school, the headteacher - possibly 
through lack of knowledge - felt it would be better 
that I was educated in a special school. But my 
mother was having none of that. I was externally 
assessed, and the report back said that, with 
support, I could remain in my mainstream school.”

“What additional support did you receive in school 
and in your higher education?”

“At primary school, I started getting some one-to-
one help from a support worker. Then, I went to 
a mainstream comprehensive school that had a 
unit for disabled children. They enlarged written 
materials to A3 and for certain subjects - like home 
economics, technology and the sciences - I had 
someone with me in those lessons. And later, South 
Bank University was fantastic. They provided all the 
reasonable adjustments I needed and, when I had 
exams, I had additional time, a separate room and 
use of a computer.”

“How important was it for you and your development 
that you were able to live at home amongst a 
supportive family?”

“I was grateful that my Mum didn’t want me to go 
to a special school because, as I said in my maiden 

"inclusive education is the only way 
forward"

speech, if I had, then I don’t think I’d be the person 
I am today. I think that children who go to special 
schools often face even greater barriers, like 
institutionalisation.

“I grew up in quite a close family, where I was the 
only disabled person. So I was the clumsy one, who 
was always falling down and walking into things. My 
Mum didn’t try to shelter me or keep me away from 
playing or riding a bike - or doing the things my sister 
and cousins were doing. She tried to make sure I 
had the most normal upbringing possible; whilst 
recognising that I did sometimes need additional 
help and support - which she’d provide.

“One of the lessons she drummed into my head 
from an early age was that I was always going to 
have to work much harder than everybody else. So 
that, even now, today, as a member of Parliament, 
I just have to prepare more and work harder. 
Sometimes I don’t want to - but it’s just the nature 
of my life that I’ve got to do it.”

“What are your views on inclusive education?”

“First of all, I’d say there’s no rational reason why a 
visually impaired person should be sent to a special 
school. I have very strong views on education 
and believe in inclusive education for everybody. 
The default should always be mainstream and 
only if circumstances are such that mainstream 
absolutely isn’t viable should any alternative form 
of education be considered. But, the default should 
always be mainstream.

“If you have schools that are just for disabled 
children, then that’s all those children will see and 
know. So, their experience in the real world will be 
very limited.

“And actually, non-disabled children benefit from 
being educated with disabled children. It opens up 
their minds, teaches them about difference and 
how to be caring and compassionate.”

Mike Lambert talks to Marsha de Cordova MP, about her schooling as a visually impaired young 
person, her views on inclusive education & ambitions as Shadow Minister for Disabled People.

Politics

“Following this summer’s UN report, which was so 
critical of the UK’s record on disability rights, what 
do you think we should be doing to maintain the 
pressure?”

“We know that the last seven years of austerity 
has disproportionately hit disabled people. We’ve 
experienced over £28bn of cuts since 2013 
because the government have targeted disabled 
people as the ones they believe will make the least 
noise. So, it’s down to us as politicians, DPOs, 
charities and disabled people to keep the pressure 
on this government: constantly lobbying and raising 
issues in Parliament. I think the government’s 
pretty much trying to ignore it, but it’s important 
that people aren’t afraid to keep fighting, because 
together we’ll be victorious - we’ll win!”

“My final question has to do with Labour’s 
manifesto, which promised to embrace the 
principles of inclusive education. I wonder how this 
commitment can be turned into a reality? And also, 
would you consider working with ALLFIE to pursue 
this goal - especially given that one of ALLFIE’s 
aims for 2018 is to develop a private member’s bill 
in support of inclusive education?”

“My belief is that inclusive education is the only way 
forward. It’s fundamental that - whatever policies 
the Labour party develops and wants to introduce - 
they have to support that. In my capacity as Shadow 
Minister for Disabled People, I’d be more than 
happy to work with ALLFIE, and I think this idea of a 
private member’s bill sounds like a very good one.”

“It sounds like you went to a good comprehensive 
school, with an inclusive ethos. I wonder what 
you think about recent changes to our education 
system that have made it harder for such schools 
to be inclusive?”

“The academisation of our schools hasn’t been the 
most positive approach to education. I think the 
model of having a proper comprehensive school, 
with the right support services as an integral 
part of that, is essential. Every school, college 
and university should be able to offer support for 
disabled students - and we should be able to fund 
that. Children should never be assessed and then 
the outcome of that assessment is, ‘well, you don’t 
have any support needs’ or ‘we can’t afford to meet 
all your needs’. That should never be an option: 
because every child deserves a good education.”

“Do you think performance targets and league 
tables have worked against the inclusion of 
disabled children?”

“That’s the absolute problem with the current 
system. Because targets and so forth shouldn’t be 
the driving force for the kind of educational system 
you become. If the actual starting point is that every 
child deserves a good education - then, actually, 
if you want to set targets, then a good target will 
be, has every child received the support they 
require to enable them to have a good education. 
Unfortunately, our education system has failed so 
many young people, because it’s all driven by a 
tick-box set of standard targets and outcomes: and 
I would hope that a Labour government would seek 
to redress that. Mike Lambert
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I recently attended conferences to develop inclusive 
education in both Malaysia and Ukraine. Although 
the history and culture of the two countries are 
very different there are similar misunderstandings 
of what inclusive education means in terms of 
pedagogy (methods of teaching) in both countries.

Ukraine has a complex history with many different 
cultural groups. It was part of the Tsarist empire in 
the 18th Century and then, after its own revolution, 
part of Soviet Russia until 1991 when it seceded and 
moved closer to the European Union. Ukraine did 
maintain some independence in the Soviet years, 
but as far as education was concerned the Soviet 
system of segregation and defectology (an extreme 
version of medical model thinking developed under 
Stalin) dominated. Families were encouraged to 
give their disabled children to the state to go to 
either special schools, internats (orphanages for 
those children and adults deemed ineducable 
with learning difficulties, which were more like 
hospitals than schools) or left at home with their 
parents. As a result mainstream teachers had little 
or no experience of teaching disabled children, and 
schools, curricula and assessment systems were 
designed for non-disabled children and students. 
Work by NGOs such as the Step by Step Association 
over the last 16 years has opened up Ukrainian 
society, especially encouraging parents to support 
inclusion. Ukraine has a population of 44 million, 
16,700 general academic schools (of which only 
a fifth are private), with 3.8 million schoolchildren 
and 445,000 teachers. Only 154,000 pupils are 
identified with SEN; the majority must be at home 
and in institutions.

Since 2000 there have been many legislative 
attempts to become more inclusive. These have 
largely foundered on negative attitudes and 
teachers claiming not to be trained. Now, President 
Poroshenko in September 2017 introduced a new 
law - Features of Access of Persons with Special 
Educational Needs to Educational Services. This 
sets forth the right to education of people with 
special educational needs and gives them the 

opportunity to receive education in all educational 
institutions, including free of charge in state and 
municipal educational institutions, regardless of the 
“determination of disability”. The changes provide 
for remote and individual forms of education, and 
the creation of inclusive and special groups for such 
individuals in general education schools. The law 
also provides direct funding to schools with teachers 
deciding what it will be spent on to avoid corruption 
and provide freedom for schools to determine what 
they teach along Ministry guidelines. 

I visited School 41 in Central Kiev, a multi- storey 
6-15 year old school with no access. Since last April 
they have had a ‘correctional teacher’ and unit with 
11 children identified with speech and language, 
autism and learning needs. This is in a school 
with 470 students and 67 teachers. The needs 
of the children struck me as very low level. They 
spend some time in unit and most with their age 
appropriate class supported by teaching assistants. 
Mainstream staff seemed considerably resistant to 
increasing the number of disabled students or their 
degree of impairment. Eleven schools in central 
Kiev had such classes and a programme of teacher 
training was under way.

The Malaysian Federation of sixteen states was 
formed from British colonially ruled Malaya and North 
Borneo when the country was given independence 
in 1963. Many Chinese and Indian people were 
settled alongside Malays by the British to work 
on plantations and build up an infra-structure. 
Since these times Malaysia has concentrated on 
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International inclusion

developing its people with a strong and successful 
education system to match its transformation from 
an agricultural to an industrialised and prosperous 
country. The current population is 31 million people 
with 7,772 primary and 2,407 secondary schools 
providing twelve years in free state education.

For a long time, apart from a special blind school 
and one for deaf children, disabled children 
went to school only if they could fit in. The British 
medical model of special education was slowly 
adopted with first segregated special school 
and later School Special Education Integration 
classes. These dated from 1996 following the 
Salamanca Declaration, but were based on a 
medical assessment of educability. More recently 
all children are entitled to go to school and, 
under the influence of the UN Convention on the 
Rights of Persons with Disabilities, the Malaysian 
Government is developing an Inclusive Education 
Programme (IEP). In 2016 30.3% of identified 
children with SEN were in mainstream classes and 
more than two thirds of schools were involved with 
training of teachers. However, before a student can 
move into a mainstream class they have to satisfy 
a team of professionals that they grasp the 3 Rs: 
reading, writing and arithmetic. In 2016 all pre-
school children will be screened for special needs 
and then directed to special school, special class or 
IEP mainstream classes. The Malaysian Education 
System is highly competitive with weekly tests 
and an overburdened curriculum with only 14% of 
students making it to upper secondary. Most drop 
out and earlier those not academically inclined are 
enrolled in sports and co-working courses. Guidance 
has been produced called Inclusive Pedagogy 

Implementation 
Guidance.

School Chouskat 
Laurt, Taiping,Parat, 
has five special 
classes with six 
teachers and four 
teaching assistants. 
Most disabled 
students at the 
school have learning 
difficulties and had 

not mastered the 3Rs. Students screened from 
the special ed classes who achieve the appropriate 
skill level join the inclusive education programme.

The UNCRPD Committee General Comment No 4 on 
Article 24 has some useful advice about adaptability 
to help address the pedagogic shortcomings found 
in Ukraine and Malaysia.

“26. The Committee encourages States 
parties to adopt the universal design for learning 
approach, which consists of a set of principles 
providing teachers and other staff with a structure 
for creating adaptable learning environments and 
developing instruction to meet the diverse needs of 
all learners. It recognizes that each student learns 
in a unique manner and involves: developing flexible 
ways to learn, creating an engaging classroom 
environment; maintaining high expectations for 
all students while allowing for multiple ways to 
meet expectations; empowering teachers to think 
differently about their own teaching; and focusing 
on educational outcomes for all, including persons 
with disabilities. Curricula must be conceived, 
designed and implemented in such a way as to meet 
and adjust to the requirements of every student, 
and provide appropriate educational responses. 
Standardized assessments must be replaced with 
flexible and multiple forms of assessments and the 
recognition of individual progress towards broad 
goals that provide alternative routes for learning.”

Worryingly both Malaysia and Ukraine have ratified 
the Convention where inclusion is a principle, and 
have framed legislation to implement it, but they 
interpret that only those students deemed suitable 
for the mainstream can be included, in both cases 
leaving the majority of disabled children out of 
inclusive mainstream settings. The whole point of 
the ‘paradigm shift’ at the heart of the UNCRPD is 
to shift from viewing the problem as with the person 
to viewing the problem as changing the barriers of 
curriculum, teaching methods, assessment and 
environment. On top of this there is an immediate 
duty on both school systems to put in place 
reasonable accommodations. Much advocacy is 
needed more than ever for real inclusive education 
based on Social Model thinking.

Richard Rieser
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In the past few years, we have seen inclusive 
education and disabled students’ access to 

mainstream education at all levels attacked 
from all angles – from cuts to Disabled Students’ 
Allowance for students in Higher Education, to 
massive funding cuts to Education Health and 
Care Plans that shut disabled students out of 
schools and colleges. The appointment of Toby 
Young at the start of the year to the Office for 
Students just added insult to injury after years 
of cuts and privatisation, with his comments 
disparaging inclusive education and in favour of 
“progressive” eugenics.
Unfortunately, Toby Young’s views, whilst more 
explicit than most, are not unusual. In the Disabled 
Student’s Campaign, we hear story after story 
of disabled students forced from their courses 
because their university or college do not make 
the adjustments needed for disabled students to 
complete their courses, or twist the concept of 
independent living beyond recognition in order 
to subject students to disabilist Fit to Study 
procedures. The Disabled Students’ Campaign 
exists within the National Union of Students in 
order to extend, defend and promote the rights of 
disabled students, and to ensure that our post-16 
education system is inclusive of all students, at all 
levels, regardless of a student’s impairments.

This year in the Campaign, we have been working 
to launch a legal challenge to scrap the DSA £200 
surcharge, as this is an unfair charge placed on 
disabled students to participate in higher education 
on an equal basis to their non-disabled peers. In 
practice, it has led to thousands of DSA laptops 
being left unclaimed, meaning that disabled 
students are unable to complete their courses with 
the assistive technology they need to do so. We 
are still looking for named clients to take this case 
forward – so if you have been told, in the last three 
months, that you have to pay the £200, and you 
have not yet paid, please get in touch!

We have also been doing some work around 

Universal Credit, which full time students in 
practice cannot receive, and for part time students 
will lead to financial hardship as has been already 
documented – leading to claimants in rent arrears 
and using food banks. We are also doing a large 
campaign opposing cuts and privatisation in 
the NHS, particularly focusing on mental health 
services, as we believe that all service users should 
have rights in their treatment – from the right to 
determine what that treatment looks like and 
receive it consistently, to the right to confidentiality 
if they make a complaint. For people in mental 
distress, receiving good treatment to help them 
manage their conditions is essential for them to be 
able to access and stay in education. 

Anti-austerity campaigns and political education 
are the key campaigns for DSC this year – with 
disabled students’ political education days being 
planned to take place regionally across the UK. It 
is essential that disabled students have at least 
a basic understanding of liberatory theories such 
as the social model of disability, and know some 
of the disability rights movements that preceded 
them and the radical forms of action that they have 
used. We aim to equip disabled students with the 
tools and knowledge they need to run anti-austerity 
campaigns – the ideology behind the cuts which are 
stopping us from being able to access education, 
and makes our education systems less inclusive.

Student voice

Activism in higher education

Rachel O’Brian
NUS Disabled Students’ Officer

Policy and reform

Christine Lenehan’s review of residential 
special schools and colleges (RSSC) was 

commissioned by the Department for Education 
after it was one of the key recommendations of 
the earlier “These are our Children” report, also 
authored by Lenehan. The timing of the RSSC 
review was also influenced by Sir Martin Narey’s 
recent report on residential children’s homes 
and his recommendation that residential special 
schools warranted separate consideration. 
Lenehan’s earlier report found that many 
disabled children and young people were being 
bounced back and forth between residential 
special schools and inpatient care, including 
Assessment and Treatment Centres.
The RSSC review findings are no surprise to any of 
us and they conclude that the following factors are 
pushing pupils into residential special schools:

• The failure of local authorities and clinical 
commissioning groups to provide well-
coordinated local education, health and social 
care provision that families can access. 

• The struggle of local schools to meet the needs 
of disabled children and young people with 
behaviour that challenges; lack of practitioners 
experienced in working with children and young 
people whose behaviour challenges and their 
availability to work with local schools.

• Lack of and difficulty in accessing mental health 
services for children requiring counselling and 
support after traumatic experiences, including 
bereavement. 

• Lack of expertise within schools on how to work 
with pupils with labels of autism and other 
social, emotional and behavioural difficulties. 

• The battle that parents have in securing 
appropriate services and support for their 
children in mainstream schools. 

are good intentions good enough?

• Disabled children and young people being set 
up to fail in mainstream driven by the lack 
of incentives to develop and share inclusive 
education practice.

• A lack of ambition for Disabled children and 
young people across the education sector. 

ALLFIE responded to the review’s call for evidence 
by setting out the case for an ambitious plan to 
phase out RSSCs in line with the UN Convention 
on the Rights of Persons with Disabilities. We 
are therefore deeply disappointed by the lack of 
ambition in the recommendations coming out 
of the review – essentially not much more than 
tweaking at the ends of a broken system.

The review is co-authored with Mark Geraghty, 
Chief Executive of the Seashell Trust which is a 
residential special school, so it is not surprising that 
there is a central theme running through the report 
that not all disabled children can be educated in 
local schools, upholding the status quo that there 
will always be a need for residential special schools 
- in fact such settings will be in the “best interests” 
of some disabled children! 

The review does say a lot about the need for local 
authorities and clinical commissioning groups to do 
much more to develop local services which facilitate 
the inclusion of disabled children and young people 
in mainstream education. However, this falls short 
of supporting the ‘presumption of mainstream 
education’ principle set out in the 2014 Children 
and Families Act. Or indeed addressing the growing 
numbers of children being pushed into residential 
special schools as a fallback position when they 
and their families have been repeatedly failed by a 
plethora of local education, health and social care 
agencies. 

Why are Lenehan & Geraghty not shouting from 
the rooftops that the ongoing institutionalisation of 
disabled children because of failings by the state 

ALLFIE reports back on Christine Lenehan’s review of residential special schools and colleges.
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is nothing short of a national disgrace? Why do 
they not concur with the UN Disability Committee’s 
Concluding Observations that government policies 
to cut vital services to disabled people (including 
children) and their families is causing a “human 
catastrophe”? Instead they have crafted a series 
of recommendations that lack real ambition 
and fail to set out a new and radical approach to 
supporting ALL disabled children to stay in their 
local communities.

We must push back on these recommendations 
and remind government that residential special 
schools and colleges are not compliant with their 
UNCRPD obligations. We must also keep up the 
pressure on government to recognise the UN 
Disability Committee’s call for a ‘comprehensive 
and co-ordinated framework for a fully inclusive 
education system’ – anything less is failing this and 
future generations of disabled children and young 
people.

Inclusive practice

Building early years capacity for 
inclusion

Most organisations that understand inclusion, 
become inclusive. Dingley’s Promise 

though, decided that it could help more children 
and families if it remained specialist but with a 
key aim of ensuring the long term inclusion of 
children in the mainstream education system. 
This model means that there is an option for 
children who, like around 50% of children 
with SEND in the UK, are turned away from 
mainstream nurseries. However research shows 
that the earlier we can reach children with SEND, 
the better their lifelong outcomes will be. With 
this in mind, Dingley’s Promise aims to ensure 
that no child is left behind in the early years, and 
acts as a safety net to get them on the path to 
inclusion.
While most local authority decisions are made 
according to the perceived needs and development 
levels of the child, at Dingley’s Promise we look 
at three aspects when planning activities and 
pathways to inclusion. Firstly, with the child, we 
identify strategies that work for them, and fully 

Catherine McLeod writes about the experience of Dingley’s Promise

understand their interests, needs and preferences 
so that learning can be built around them. 

Oliver (not his real name) attended daily sessions 
with us when he had to leave his mainstream 
early years setting who said they ‘couldn’t cope’ 
with his needs. We worked with Oliver to help him 
communicate using PECS, and he progressed to 
stage 4, where he would form a sentence using 
symbols (e.g I want garden) and take the sentence 

Simone Aspis & Tara Flood

Inclusive practice

Catherine McLeod

strip to a practitioner and point to 
each symbol. He then began to make 
sounds and use some words when 
using PECS. We encouraged him to 
eat at the table with other children, 
as when he came to us he insisted 
on eating alone and would become 
very distressed if this was changed. 
Small steps were used to bring him 
closer to the other children until he 
was happy to eat next to them. 

Secondly, we focus on the situation of 
the family and really understanding 
what is happening for them, what 
their hopes are for their child and 
what support they need themselves. 
We have a family support worker 
who engages closely with the family through a 
range of activities – both one to one and in groups 
where they can also find peer support.

Oliver’s parents really wanted him to go to a special 
school due to the experiences they had at the first 
early years setting. We worked with the parents to 
reassure them that he would be able to succeed 
in a mainstream primary school with the right 
strategies while he waited for his EHCP assessment 
to take place. We supported them in the process 
of applying for the EHCP, ensuring that their views 
were a key part of the assessment process. Once 
his parents were comfortable, we helped them to 
identify the primary school they would like him to 
go to, and supported them to apply for that school, 
safe in the knowledge that we would have a detailed 

transition with the school.

Finally, we work closely with mainstream settings 
to make sure that they have detailed, supportive 
transitions. In addition, we also provide support 
and advice to settings if they have concerns about 
working with a child effectively.

We worked very hard to ensure that Oliver’s 
transition to primary school was successful. In 
addition to our reports and information, for one 
month before he moved, teachers from the school 
visited weekly to observe the strategies that work 
with him such as timers, warnings, and now and 
next.

Oliver is just one child, and last year 60% of all of our 
transitions were to the mainstream. However our 
own research showed that 63% of local settings felt 
they couldn’t accept more 
children with SEND unless 
they had more training and 
support, and so we are 
committed to providing this 
to support the growth of 
wider inclusion.

For more information see 
www.dingley.org.uk

www.dingley.org.uk
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Legal question

My child has significant learning difficulties. The LA have now finalised her 
education, health and care plan (EHCP) and have named a mainstream 

school which I am pleased about. However it does not specify she must attend 
mainstream courses with significant curriculum differentiation, assisted by a 
specialist teacher (that the school does not have). My concern is that without any 
mention of participation in mainstream lessons the school will simply place her 
in the SEN unit full-time. What are my options, including going to the SENDIST, 
to help me secure a full time mainstream placement - one that goes beyond the 
minimum requirement that my child is on the roll of a mainstream school?

As the provision that your child needs isn’t 
in the final plan, I would recommend 

that you appeal to SENDIST to try and have 
the provision included in Section F and I 
would recommend you do this even if the 
Local Authority or school indicates that they 
can make this provision available without it 
being included in the EHCP. This is because 
unless the provision is clearly specified and 
quantified in the EHCP, the legal duty placed 
on Local Authorities to arrange provision does 
not kick in. 

If you are appealing to SENDIST, you do not need 
to have legal representation; however, some 
parents prefer to. What you will need is evidence 
to support that the provision you are requesting is 
required to meet your child’s needs and ideally, if 
possible, you would want expert evidence to back 
this up. This is because the Tribunal determines 
cases on the basis of the evidence they have 
available to them and therefore if you do not have 
evidence to support that the provision is needed 
and the Local Authority produces evidence that 
it is not needed, this is likely to go in the Local 
Authority’s favour.

If the ECHP isn’t amended or your child starts 
attending the school whilst you are in the process 
of appealing and the school places your child in 

Samantha is an Associate Solicitor with Simpson Millar and 
specialises in education, community care and public law. 

www.simpsonmillar.co.uk

the SEN unit full-time, I would suggest considering 
pursuing a discrimination claim. This would be 
on the basis that they are segregating your child 
from their non-disabled peers. I think this would 
be grounds for a disability discrimination claim 
in particular if the EHCP just names the school 
and doesn’t specify that your child should be 
educated in the SEN unit.

Disability discrimination claims against schools 
are also made to SENDIST and you do not need 
legal representation to make a claim. However, 
some parents express a preference to have legal 
support, in particular as the arguments made in 
discrimination claims are more legal in nature 
than an EHCP appeal. 

You, of course, have other options available to 
you such as making a complaint to the Local 
Authority for not putting the provision in the 
ECHP but I would recommend either appealing to 
SENDIST against the contents of the EHCP and/
or making a discrimination claim. Our specialist 
education team can help you with appeals and 
claims to SENDIST, contact us on 0808 129 
3320. 

Samantha Hale

Subscribe

Our preferred method of payment is by standing order - please return this form to us at the address 
overleaf and we will send you a standing order form to sign. Otherwise, please enclose a cheque 

made payable to the Alliance for Inclusive Education. 

Subscription automatically entitles you to membership of the Alliance for Inclusive 
Education.

o £15 a year Individuals (UK)
o £30 a year Organisations (UK)
o £25 a year Overseas Individuals
  o £40 a year Overseas Organisations

I/We would like to subscribe to Inclusion Now

Name: 

Address: 
 

 
E-mail:     

Phone: 

I would like my copy:

o In Print o As Audio o As a PDF oText only
    (both options by email)

Date: 

Signature:

Subscription Form

http://simpsonmillar.co.uk


[FSC 
Logo]

This magazine is published by:

In collaboration with:

DisableD people, parents anD allies, working together to edu-
cate, facilitate and empower everyone who wants to be part of the growing 
inclusion movement. Together we want to bring down the barriers so all 
young people can learn, make friends and have a voice in ordinary school 
and throughout life.  For each and every young person, this is an essential 
human right.

The Alliance for Inclusive Education (ALLFIE)
A national campaigning organisation led by disabled people. ALLFIE works 
to change laws, practices and procedures which discriminate against disa-
bled young people and prevent inclusion. ALLFIE works together with allies 
to build a social climate in which everyone has a valued place.

Inclusive Solutions
A team of psychologists and associates who specialise in cutting edge 
practical strategies and ideas for developing effective inclusion in local 
mainstream schools and communities. We work with anyone who wants to 
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